
[music]
Leah Gregory: Hi. Welcome to Can't Shelve This, the podcast where we hammer home the importance of school libraries. I'm Leah Gregory, and I'm joined by my co-host, Janette Derucki.
Janette Derucki: Hey there.
Leah: And our producer, Ola Gronski.
Ola Gronski: Hi, everyone.
Leah: Yesterday, we were having a little bit of a pre-discussion about what we were going to chat about at the beginning of this session because I'm terrible at coming up with ideas.
Ola: And I need to mentally prepare myself for any and all conversations that are going to be recorded.
Janette: I think it's better when it just happens on the fly. It's way better when it's just spur of the moment. I think you get people's unfiltered opinion.
Leah: Right, because then we started talking about what we might talk about, and I got very worked up because I have strong opinions. Then you're like, "No, you can't tell us. You have to save it." First, before we start talking about what we decided we were going to talk about, I have to talk about the fact that our alternative topic was your go-to karaoke songs. Ola and I both had to admit that we had never done karaoke.
Ola: Never.
Janette: Which I still find really hard to believe. I'm also an introvert that does not enjoy making a spectacle or being the center of attention, but I have at least done karaoke.
Leah: Like in a karaoke bar or at people's houses?
Janette: Both. Wait, are you judging me now because I've done both?
Leah: No, I'm just trying to—
Ola: She’s actually a professional karaoke person.
Janette: No. There's a funny story about that, though. When I lived in Atlanta, I went to a bar to do karaoke. It was karaoke night with two of my friends.
Ola: You actively sought out a karaoke night?
Janette: We were going out to dinner, and then we went to-- the place we were going, had karaoke night. Okay, because I have a friend who was very into karaoke.
Leah: Maybe that's it. We don't have any friends who are very into karaoke.
[laughter]
Janette: Did you just say you don't have any friends?
Ola: No friends, period.
Leah: No, that are very into karaoke.
Janette: Okay. What was funny was my good friend and I were going somewhere with a third person, who we had never really gone out to dinner with or gone to karaoke with. Come to find out, she is like a semi-professional singer. That girl gets up-
Ola: Okay, that's not fair.
Janette: -to sing karaoke and belts out some show tune. It is like a stage production. She had motions, like a dance and everything. I was like, "Jennifer, for real--" Because, of course, you know her name is Jennifer because I was born in the '70s. We both looked at each other like, "Oh, we don't want to get up there now. We should have let her go last." We had no idea.
Ola: Karaoke is not open mic night, and that is the hill I will die on. This is not a time for you to show your incredible prowess. I'm not going to karaoke to hear someone sing good.
Leah: I've never been in a place where karaoke was happening.
Ola: Same. I've never heard karaoke. I’m like, that's just a thing that happens in movies. [chuckles]
Janette: Never in college, even?
Leah: Nope.
Janette: Is this like when my friend Claire comes to visit from the UK, and she's like, "I didn't think that really happened. I thought that was just in movies?"
Ola: Yes.
Leah: Like non-Americans don't believe that parties are red solo cups.
Janette: I think the first time I used the word dang, like a genuine sentence, she was like, "I thought that was only in books." I was like, "No, I say dang all the time."
Leah: Dang. We can shout out our friend Tess in the Netherlands who likes to leave us messages. If you're listening, Tess, let us know if you are shocked that Americans really use red solo cups at parties.
Janette: Or I want her to let us know if she's ever done karaoke. Actually, anyone listening, I want to hear from the listeners. I want to know if our listeners are pro-karaoke or anti-karaoke, or maybe they're just indifferent, and that's fine too, but let us know.
Leah: Definitely let us know. Also, all I can say about my singing is that when my kids were young enough that I still had to wake them up, I would wake them up by singing because it was so bad. They would get out of bed to force me to stop. I would sing little songs, and they would just like, "Please, I will do anything if you stop singing."
Ola: My mom likes to tell the story of how every time she would sing, I would start crying because she says that I am a very tough critic. I don't think it's a coincidence that my birthday is on the same day as Simon Cowell. I think that we have very similar--
Janette: Demeanors, opinions.
Leah: My takeaway from this, Janette, is we should definitely never do karaoke in front of Ola.
[laughter]
Leah: The second topic that we were going to talk about that I have also a strong opinion about--We're going to talk about literary point of view and whether you care what the literary point of view is.
Ola: I've been thinking about this all night and all morning, and I don't know which I prefer. So I am very intrigued to hear both of your points of view about your preferred points of view.
Janette: I will say, okay, for me, I still prefer first-person point of view, single point of view in a book. I want one narrator, I want one really reliable narrator, and I want their perspective of what's happening in the book because I feel like I connect with them on a really deep level, and then I have this rich understanding of what's happening. I also think that maybe that is clouded by the era that I grew up in because dual point of view is a much more recent thing. You didn't have a lot of dual point of view in books. You almost always had a single narrator.
Leah: Okay, so you hit on my strong opinion. I hate, hate with a fiery passion, dual point of view. I hate it.
Ola: I can do it when it's two.
Leah: No, I can't.
Ola: When there's more than two, I lose my mind. It's the same thing like if you're going to have multiple characters that show up throughout the book, don't let their names start with the same letter because I will get very confused. The brain cells, very limited.
Leah: The number of times I have to flip back to see the beginning of the chapter to see who is talking, you guys, possibly it's just my brain losing it.
Janette: How about when the title of the chapter is just the narrator? I'm like--
Leah and Ola: Yes.
Janette: Or does it bother you, like if it is dual point of view, do you hate when it doesn't go A, B, A, B, A, B? Sometimes, it'll be the same narrator twice in a row. [crosstalk] Then you're like, "The pattern is broken."
Ola: You know I love my patterns and symmetry. Okay. My question, though, you guys just made me think. You prefer one point of view. If it's one person, but it's jumping back and forth through time?
Janette: I don't mind that.
Leah: I am not a great fan of flashbacks, even in movies. Sometimes they're necessary, but like--
Ola: Sometimes I do get, again, it's like you skim over what the chapter heading is, right? Then you're halfway through the chapter, and you're like, "Wait, what year are we in?" It's like when you wake up after a really long nap.
Janette: I've read some series where it's almost written more like a sitcom, a soap opera, or something similar to that where there are five main characters in the series.
Ola: That’s too many.
Janette: Well, but it's a series, and everybody doesn't have their own book. It's more like the story is told over the course of five books. Each one, it has their own plotline going on throughout the entire series. It's almost like you jump from vignette to vignette to vignette. You look at this character and what's happening with them at that point in time, and then it cuts to another character and what they're doing and what's going on with them.
That I thought was really going to bother me, but it didn't. It only really bothers me when there's a main couple, and it cuts from the first main character to the second one and back and forth, and then you introduce a random person.
Ola: I think you also need to be a very strong writer because I am someone who nothing infuriates me more than when you introduce a character and I don't really get to know that character. I'm like, "Why did you add them in?" I always want to be like, I want to sit with the character and really understand them and truly know their soul.
Janette: My friends who are fans of dual point of view and who now can't go back to single point of view, they are literally like, "But you don't know what's in the other person's head." I'm like, "Generally, you do."
Leah: You can figure it out.
Janette: It's conveyed through actions. What do they say? Actions speak louder than words. I don't need their innermost thoughts to know how they feel about a situation. I think there's other ways that writers convey that.
Leah: I think that's why I like the third-person omniscient point of view. You know what I mean?
Ola: Oh, okay. Yes.
Janette: Yes.
Leah: Where they're telling a story about two people—
Ola: All-knowing.
Leah: Yeah, all-knowing and we know everything that the narrator knows.
Ola: This is where I was torn because my gut instinct was actually with Leah, third-person omniscient. I just want to know what's going on in everyone's head. I want to be a fly on the wall, but then I do love that deep sense of like, "I know this character's fears and how they react and why they are the way they are." I think plot-wise, I like third-person omniscient. If I'm looking for a deep emotional connection to a character, I prefer first person.
Janette: Yeah, I agree with that. I don't love third person when it's written with a dual intention or dual focus. You get that one chapter centers around one character. You get the same effect as first-person dual point of view. But they're just telling it about the people as if you're standing in the room with them. I feel like that's a little creepier. I prefer first person. I think I want, like I said before, I want the connection with the character. I want to feel like at the end, I am Katniss Everdeen, and I see things through her eyes.
Leah: [laughs]
Ola: Didn't I send you guys a TikTok of just me imagining myself in the middle of this, was it a war or something? Dropping myself in the book like, "I'm one of them." [chuckles]
Janette: Well, it's like, here's me, I'm going to out myself. I'm towards the end now of the Dungeon Crawler Carl series. I'm on book 7. It's a really great series, very action-packed, very different than what I normally read. The whole thing is this reality competition of survival, fight-to-the-death thing through this world dungeon. It's very gory, it's very gamified. All these things where you can relate to it from a video game, gamer perspective, if that's something that you're very familiar with. Also, I don't want to be in a dungeon full of bloody things.
It is told from first person, from his point of view. It's nice because you connect with his character on a very deep level, in a way that sometimes that book is just very silly. You're like, "Why am I even reading this?"
Leah: I haven't read it yet.
Janette: But it's also really deep. There's extensive commentary on personal relationships, and human communication, and connection, and also, geopolitical mechanisms and structures.
Leah: Your comment brings me to another literary take. You were talking about it's really gory, it's gross, they're in a dungeon, and stuff. Are there books that you read where it gets to be too much and you have to put it down and go away?
Ola: Yes, and it's anytime someone is stranded in the middle of an ocean. I don't do big bodies of water. I also can't swim. It gives me such anxiety to read about that.
Leah: Oh my gosh.
Janette: I think, partly, this is your brain. I sometimes don't even imagine the setting. That's, I think, the type of reader I am. I focus on what's happening between the characters more so than where they are. Obviously, if it was Titanic and it's really important that you're fighting over this door in the middle of a body of water-
Leah: Last life preserver, yeah. [chuckles]
Janette: -it's central to the core theme. That's one thing. I think sometimes I almost forget where they are. Even Dungeon Crawler Carl, I know it's bloody, and he talks a lot about gory and this and this and how things are exploding or whatever. I'm like, "I don't want to imagine or visualize that." So I just don't.
Leah: I don't think I have a choice. I think I just visualize it, no matter what. I don't stop myself. Then I find myself like, I read a Karin Slaughter book. Oh, it was just so disturbing. I had to put it down.
Janette: What about character appearances? Do you always remember exactly how they're described? Because I think in my head, I make them generically look like whatever I want the character to look like.
Ola: I think I have the same three people in my head. [chuckles]
Leah: Yes, and then I heard Sharon Draper, the author, speak about that. She was talking about how the lead character of Out of My Mind is never described because she didn't want to put an image in a child's brain, of what the main character is.
Janette: That's amazing. In case you're wondering, every dark-haired main character male in any book I read looks like James Marsden.
Leah: Really?
Ola: He's an easy one to drag and drop.
Janette: He's generically just a tall, white guy with dark hair. That's what I always imagine.
Ola: I think I just pay attention to their hair color. And if he's blonde, I hate him.
Janette: If he's blonde, he's Alexander Skarsgård.
Leah: Have you read Troubleshooters by Suzanne Brockmann, any of you?
Janette: No.
Leah: Okay. There's a Navy SEAL character, and his name is Izzy. I know exactly what Izzy looks like in my brain. If they ever make, which they won't because they're older now, but ever make a movie, I'm like, "No, that's not Izzy." Sometimes, I get very caught up in it. That's why I struggle sometimes to watch because I guess I do have a pretty intense vision of what this person should look like.
Janette: Now, I'm mentally thinking of the catalog of characters I drag in.
Ola: I thought you were going to say, “Now I'm just thinking about James Marsden.” [chuckles]
Janette: No. I was thinking about how hard I had to work to replace the dark-haired male Latin lead. For a long time, it was like Mario Lopez. I'm like, "No."
Ola: [laughs]
Janette: There are so many better, like Orlando Bloom. Can I pick someone else?
Janette: Yes. [laughs]
Ola: Mario Lopez took me back, Janette.
Leah: Oh, that's a blast from the past. Now, we're going to switch gears and pivot to our guest. Today we're joined by Emily Flach, Regional Educational Technology Coordinator for the Learning Technology Center.
Emily Flach: Hi, everyone. Excited to be here.
Janette: Thanks for joining us. We're excited to have you.
Leah: Before we get into it, we have a question that we ask all of our guests. What kind of reader are you? Are you primarily print, primarily e-book, or primarily audiobook, or a mix?
Janette: Or not at all?
Emily: Actually, I recently got back into reading about two years ago. Now that my kids are a little bit older and not quite as needy, I prefer print, and I struggle with audiobooks if they're fiction, but I can do nonfiction. I don't know what that is in my brain.
Janette: Interesting.
Emily: Nonfiction, audio is fine, but I prefer print.
Janette: You'll be happy to know that you align with most people in America, right? Print is still going strong.
Leah: Print is still king. All the superintendents everywhere who are like, "Everything is online. We can do it all digitally." No, we can't.
Janette: Save your eyes.
Emily: I know. I prefer to disconnect from the screen because I spend so much time on screens, right? I like to smell the book, and I like to be able to see my progress with my bookmark, but that's the satisfying part to me.
Leah: Emily, can you tell us a little bit about your background and how you ended up in the position and what you do? And maybe a little bit about the Learning Technology Center? Because I think that the Learning Technology Center is an amazing resource that maybe not all the educators that should know about it do.
Emily: I agree with you. There's a lot of people that don't know who we are, especially in the southern part of the state. I'm like, "We have so many resources for free. We're here to support you." Yeah, I'll start with who I am and where I come from. In the world of education, I think teaching has always been in my heart. I think it all started, technically, when I was five or six years old. I would line up all my stuffed animals, and I would give them lessons and make them take papers, and I'd grade them. They were a very well-behaved group of students.
Janette: [laughs]
Leah: Raise your hand if you also did that. [laughs]
Janette: For real, I loved playing school.
Emily: Playing school is where it all started. Professionally, I was a high school history teacher at Newton Community High School. I mainly taught American history, psychology, and current events. Then I fell in love with educational technology in that role. Then I became a tech director at Effingham Unit 40. Then I joined the LTC doing what I do now, which is leading professional development for teachers and admin on pretty much anything that touches the edtech space. Obviously, AI, that's the focus of today's conversation. That's the big topic right now.
Also, Google, Canva, STEM, fun stuff, all the techie things. Then the Learning Technology Center, just a little bit about that. We are an ISBE program. We're based out of Champaign, but we hire people across the state to serve their regions. We support teachers, we support IT directors. Our website, ltcillinois.org, has a wealth of self-help PD that's free. Some of it costs money, but most of it's free. Synchronous workshops that we're having, asynchronous, there's a little bit of everything for anybody's flavor of what you want for PD.
Janette: It's always funny to me how hard it is to connect people to free resources.
Leah: I know. It should be easy.
Emily: It's so true.
Janette: We talk about this a lot where we work for RAILS and Heartland because we also have free professional development and all types of resources.
Leah: All kinds of free resources.
Janette: It's just getting that in front of people-- A lot of it is not having the time to consume the information and find it. Also, how do you increase that flow and make sure that they know and they're aware?
Leah: I've taken a lot of LTC PD just to inform myself. I'm not in the classroom anymore, but it does help me approach my job. They do have a monthly networking session for school librarians specifically. That is a great way to connect with school librarians across the state. We had, last year, a little bit of a hiccup where we were trying to reach the same people between my organization and your organization at the same time, but I think we have straightened that out this year. You should be able to attend both. I strongly encourage you to go check out the LTC if you have not already.
Emily: Yeah, thank you for plugging that, Leah. I should have plugged that myself. Yes, we have a library media specialist networking group. Me and Neha Thakkar from ISBE, we co-host that. She's got all the library experience. I'm just learning it as we go. We meet once a month. I'm assuming you guys have show notes. Maybe we can drop the link in there for people to register-
Leah: We definitely can.
Emily: -if they're interested in that. Yes, we'd love for anybody and everybody to join us.
Leah: We always emphasize that library school media specialists, we realize that there are many, many people who are doing the job who are not licensed school media specialists, and they can attend too. That is correct, isn't it?
Emily: Right. Yes.
Leah: Okay. That's what I thought.
Emily: Anybody who's in that space and just wants to learn or share.
Leah: Doing the job, yes. It's just a great connection. Today, we're going to talk about artificial intelligence and how that looks in the education field and in the school library specifically, if we get to that, because AI is a huge topic.
Janette: It was interesting when we were planning for this episode that it was like, "Let's have an episode about AI." It's like, "Well, what thing about AI would you like to talk about?" Because, to Leah's point, it's very vast and can be overwhelming really quickly. Thinking about how to implement it into your library or into your own classroom, your own workflow, it looks different in different spaces.
Leah: Maybe we can share a little bit about how we use AI because my husband and I were having this conversation last night, and I was talking about our organization has an AI policy, which is that you can use it for these things, but you cannot post fully AI-generated materials and claim them as your own. He was saying, "So many people are using AI daily without even realizing it." That's, I think, where a lot of people in our organization were like, "Well, I just don't use it." I'm like, "Well, if you're using Grammarly, you're using AI."
Janette: Well and I think about the people who use Google as their primary search engine and then just read the AI results and assume that that's the real answer, it's like AI is not really a search engine. The way that people are trained to use search engines. Hopefully, we can talk about a lot of those different things in the course of this conversation. To Leah's point, we are going to talk about generative AI and not really talking about Alexa, or Siri, or any of those types of virtual assistants so much as something that completely can generate work for you or do work for you.
Emily: I would agree. I feel like that distinction of generative AI is where a lot of the worry, concern, excitement stems from. The other AIs that you're talking about, like Netflix gives us some recommendations, like that stuff's been around and just kind of ingrained in-- [crosstalk]
Leah: Like algorithm. We call it the algorithm. Yes. [laughs]
Emily: We don't even think about it.
Janette: It's all machine learning. That's why it's like, unless you work in a tech space, you probably have heard the phrase machine learning, but you may not equate that with AI. It is a part and parcel of that same thing.
Leah: I remember realizing the very specific moment when I realized that machine learning meant AI. I was watching a documentary about the Beatles. They were releasing a new song that had been recorded before John Lennon died, but it wasn't usable in its form. They used machine learning to recreate the vocals. I turned to my husband, I'm like, "Did they AI John Lennon?" He's like, "Yes, that's what machine learning is." [laughs]
Janette: They've also AI'd James Earl Jones. The first time I heard something that was a voiceover by James Earl Jones after he had passed, I was like, "This is kind of creepy." But also, it was really well done.
Leah: I think that's where our problem lies, is that AI is extremely useful. Let's start at the beginning. [chuckles] What is artificial intelligence? How would you explain it in common language?
Emily: If I'm going to cite my source, I got this from Common Sense because I was actually reading an article this morning. I'm like, "Actually, this is a great definition, so I'm going to use theirs." It's a website or app that simulates human intelligence to solve problems, generate content, analyze data, or automate tasks. I love that their use of the word, it simulates human intelligence, because these are just probability machines that have been trained on a lot of data, fed a lot of data, so they have lots of knowledge to create the new content. I put knowledge in quotes because what is knowledge? I don't know.
Janette: It's abstract.
Emily: Yes, right.
Janette: I think that's a great way to frame it, only because of the fact that it is, AI is pattern recognition, in a sense. AI, I think we believe that it can create something brand new, but it can't. It can only use what's already created.
Leah: This is the same thing I feel like when Wikipedia became a big thing back when I was still teaching. There were very much two camps. Wikipedia is the greatest thing ever, and Wikipedia you should avoid at all costs. It's the same thing when I'm talking about AI with people, I'm like, "AI is a tool, but it should not be the only tool in your toolbox." [chuckles]
Janette: The same way that you use other tools. You have been using software platforms for decades to do work through Microsoft Word or things like that to make writing a letter or sending a report easier.
Leah: Or term paper.
Janette: Right, so that you're not handwriting everything. The way that spellcheck has been around forever. Those are tools that make your work easier, more efficient. I think a lot of AI initially was intended to be that way. It's funny because when you start to look at the different camps, a lot of linguists look at AI and talk about it, and the ones that are very convinced that AI eventually will be as sophisticated as human cognition. I'm not there yet, but I don't know that it will ever surpass what humans can do just because your brain is so complex.
Let's be real, people still create AI. At the end of the day, a human is still creating the tech. There's still a person behind it. It's just a matter of how fast the adoption has grown, what it can do, the complexity, and then the way it is being used without people really understanding that that's what they're doing.
Leah: I think that's another big problem with AI is people not exactly understanding how it works and what it is actually capable. How have you seen AI being used in schools today?
Emily: With the staff and teachers that I work with, a lot of the administrative type work, that's where people usually start their AI journey, if you will. They're going to use it for emails or helping them craft some lesson plans or rubrics. Leveling text is a huge one or translating text, depending on your student population. Even content creation, instead of paying for it online, you create classroom posters for your rules or your processes and procedures, that kind of thing. For librarians, specifically, I'm hearing them use it for book display ideas or maybe even synthesizing some of their collection data, grant writing, that kind of thing.
Creative uses and organizational administrative uses is mainly where I'm seeing teachers and staff using it. Then our students, some students are using it as well, whether we want them to be using it or not.
Leah: They're going to use it.
Emily: They're finding ways to use it. Not all of it is nefarious. Some of this is kids are using it for fun, like creating videos or images, but then also creating it to help them study, flashcards and study guides and a lot of using it to check their work. "I did the assignment. Now, I need it to check to make sure that I have it correct or to fix answers," and that kind of thing.
Janette: I'm trying to think of what the-- there was a quiz platform that my kids used to feed their sample test questions into to quiz themselves to study similar--
Leah: Quizlet.
Janette: That was it. Yes, it was Quizlet.
Janette: They used to use Quizlet. I'm like, it's the same kind of principle. You're just using it to create a resource to help you improve. It's not taking the test for you. It's not giving you the answers. It's just a resource.
Leah: I just realized that probably 10 years ago, I was using Wolfram|Alpha to help with math homework. I'm realizing that was some machine-- because I was absolutely zero help at checking my children's math homework once it got past the basics.
Emily: Actually, that's another demographic, like parents. They haven't been in school in a while. Common Core is maybe not the way they learned math or however, but it gives you some resources in your tool belt to help your kids.
Janette: I think that part of what makes this so challenging is the access to AI now is very different. Before, you would have very specific platforms that were for schools, for students, for parents, or for specific tasks. Now, you have the GPT chatbots that are free and accessible. We can talk hopefully a little bit about what that means to use a paid version of something versus a free version of something from a privacy and security standpoint, as well as a quality of work standpoint.
Leah: We can touch on a little bit about how ISBE, the Illinois State Board of Education, has released some guidance about artificial intelligence. There was a webinar recently that I did not get to attend.
Janette: It was great.
Leah: Is it available? Do you know?
Janette: I think it is. Yeah. There's a whole website for AI guidance. There's very clear-- I really like the way that they presented the guidance and the framework that they've created around it for educators who are making decisions at all levels, whether it's your administration or the classroom teachers or anyone in between, to understand how all of the AI that is used in conjunction with education or implemented into the work of teachers or administrators should be done with students in mind. It's all very student-centered, student-focused, human-centered.
Emily: Very human-centered.
Janette: Yeah. So there's no place where the technology is given agency or more control or a position of importance. It is always secondary to what the people in the work are needing.
Emily: Right. It really emphasizes informed use. We want to be informed and responsible users, both as teachers and as students. Yes, that centrality of the human relationship and that AI is not the end result. The teaching and learning has to stay the focus.
Leah: Right.
Janette: Yeah. It's never going to be a replacement for your classroom teacher or for learning research skills or for doing any of that type of work. It shouldn't be trusted in that way. I think Dr. Sanders said multiple times in that webinar, "Trust but verify, trust but verify." Tell people what that means from a practical standpoint. What does that look like to trust but verify? Because we say that, but how do you do it?
Emily: I struggle with trust but verify, honestly, that phrase a little bit when I see that. For me, I don't want to trust first. I think we need to have some healthy skepticism when we're using AI. We're using it to explore, let it help you, but recognize that it can be confidently wrong. It sounds very plausible.
Leah: It sounds amazing.
Emily: It sounds smart. It sounds really smart. But if AI gives you that statistic or quote or citing evidence or a study, you can't stop there. You can't just trust that. You do have to verify.
Leah: You have to make sure that study exists.
Emily: Exactly.
Leah: I'm not really there with generative AI yet. I'm more like, "I have written this with all the resources I have. Now, help me make it sound better." I'm just basics. I don't let AI tell me anything. I tell it.
Janette: I think that's at the heart of what the ISBE tenets are putting forward, is you're doing it exactly right. It's person-first.
Leah: Right. You should do your own research, and then AI can be a tool to help you make it a little bit better.
Janette: People who know me well know that anytime a platform I use adds their little AI assistant, the first thing I do is ask it how to disable it. Usually, it's like, "I can't. I'm a part of your experience. Here's how I make your life better. Don't you want me?" But in TikTok, TikTok's AI was interesting because TikTok's AI did give me two different procedures for how to disable it. Neither of them were real. Every single time I called it out, it was like, "You're right, that doesn't exist." It was like, "Wait a minute, where are you again?"
It's like, "Okay. Well, I'm in the United States." It's like, "Oh, yeah, in that app that might not be an option." You might have to do that. Finally, the third or fourth time, it was like, "I'm sorry, I keep telling you the wrong thing. You're right to call me out on it." It's like AI wants you to be happy. It wants to give you a satisfactory result. It wants you to be pleased with the work that it's doing, in a way that sometimes it will give you the wrong information because it thinks that's what you want.
As much as you're using it for information or relying on it to do something for you, it's trying to please you. It would be like, imagine if you wanted ice cream for dinner every night and your mom didn't want you to cry, so she just immediately gave you ice cream for dinner every night, but you already knew it was going to make you have an upset stomach. Even though she knows this is going to hurt your stomach, and I should probably say no, she wants you to be happy, so she says yes, and then you regret it later.
Emily: Yeah, these things are trained to perform, not to stop and say, "Hey, I cannot answer that for you." Some of the people who are behind ethical design in these AI systems are really pushing and advocating for those guardrails. We shouldn't just be trying to make these things perform. They should stop and say, "I cannot answer that," or that sycophancy, like you're saying, constantly trying to please the user is concerning.
Leah: I recently learned that if you want AI to assess something that you've done, you have to ask them for an honest opinion because they will otherwise, they, the little gremlins inside your computer, AI will tell you, "Oh, this is great," because they want to make you happy.
Janette: I like the idea of AI as a thought partner or for brainstorming and things like that. It's a terrible decision maker. You can talk it out of any decision that it makes. It's giving you fact-based opinions, but if you challenge it, like if you play devil's advocate and push back, how many times does it say, "You're right to push back on that. Maybe consider this instead." It's like it always comes up with another alternative. If you have to write a report on agriculture in Eastern Asia, maybe ask it, what are some of the hot-button issues with agriculture in Eastern Asia?
It can return those from the internet. Always ask for a link to the source where it finds it, things like that. I guess for me, that's the verification piece. I really hate that AI search returns my own work to me. I feel like it should be smart enough to know that if I'm doing research on a topic, you shouldn't give me something that I wrote.
Leah: That I produce, yes. [chuckles]
Janette: But it does that all the time.
Leah: What do you think most educators misunderstand about AI today? Then the sub-question is, how scary is AI really? I recently watched a documentary where some of the people talking about AI said that they fear that their newborn children will not get out of high school because our world will be destroyed by artificial intelligence.
Janette: Oh, wow.
Emily: Did you watch The AI Doc: Or How I Became an Apocaloptimist? Is that what it was?
Leah: I will fully confess I was not really watching it. My husband was watching it, and I was in the room, so I missed parts of it.
Janette: You were an innocent bystander.
Leah: But when they said that, I'm like, "Are you kidding me? People feel that way?"
Emily: I'll start with that. How scary is AI? I just recently watched that documentary, and I do recommend it. It is really interesting because I think it does look at, you hear the apocalyptic voices, but then you hear the optimistic side of things. As you mentioned, Leah, those apocalyptic, if I can say this word correctly, it is scary because these systems are extremely unpredictable. The people who have created them don't fully understand how these capabilities emerge or how sometimes AI develops skills that it wasn't explicitly taught.
Then you hear of other examples of AI models that have attempted things like blackmail to prevent it from being shut down. You have heard other examples of AI actually escaping their isolated testing environments, finding ways to get connected to an internet. That's the stuff that's scary. These things have a mind of their own, almost in a way.
Janette: I think that if you think about it too hard or too long, you can terrify yourself about almost anything. This feels like it has the potential to grow beyond your control. I also feel like it falls into that realm of topics or technology that people don't understand at its core, so it makes it easy to be overwhelmed.
Leah: I feel like when we were on the verge of going to the moon, people probably felt a lot the same way because that technology that had seemed so unrealistic and impossible for most of their lives, then all of a sudden, we're going to go to the moon. That must have been terrifying.
Janette: I'm thinking about one of my data professors when I was in library school. He was talking about how the medical industry, that profession, has a really slow adoption to artificial intelligence because of the fact that there's so much black box that happens. In medicine, everything has to be very transparent. It's all rooted in verifiable fact. So if a treatment protocol works, you can trace the path of physiology and everything back to the root cause and how the treatment works.
But with artificial intelligence, a lot of times, most coders can tell you what's happening in the first couple phases of the machine learning, but some of it reaches a point where it's so intricate, so complex, and so many things are happening at once, it can't even tell you clearly how it reaches the result. It's like they just know that it spits out this thing and it's consistent every time, and that's all they're looking for. There's unknown for everyone.
Emily: Back to your question, Leah, about what do you think educators misunderstand about AI? I think one of the big misunderstandings is the whole cheating issue, the cheating problem. It is absolutely a challenge. I understand that. But students have been finding creative ways long before ChatGPT. I remember people in my school, definitely not me, but I remember other people writing answers--
Leah: Asking for a friend.
Emily: Asking for a friend. Writing answers on a piece of gum so that they could destroy the evidence. Some of the research is showing that student cheating, in surveys that students are answering, polling, and things like that, that cheating is actually remaining relatively stable, that 60% to 70% of students admit to cheating, and that number is staying about the same even with the introduction of AI. I think that's an interesting thing because that's always, whenever I come into workshops and things, that's the first thing that teachers are like, cheating, cheating, cheating. Cheating is the concern.
Janette: What about AI screening tools for plagiarism? That's rooted in cheating, but it's not the same kind of thing. Do you think educators can trust them to actually flag things that are plagiarism, or is there a lot of false positives?
Emily: Yeah, there's a lot of false positives. I hate to always be the bearer of bad news to teachers too. The AI detectors aren't reliable. There's research that shows that they have false positives, false negatives. Now, they have these humanizers out there, so students can then use the humanizers to make them sound human so they can debunk the AI detectors. It's like a whole thing now. There are things like Brisk. They have an inspect writing tool, which essentially gives you a play-by-play on a student's writing.
You could use that to maybe have some discussions with students about, like, "Hey, this paper took you 10 minutes when it took everybody else 600 minutes. Can you tell me how you got it done so quickly?" It can at least start as a conversation piece. The AI detectors are flawed, and they are biased towards non-English writers, people who are learning English as a second language for our neurodivergent students. We've got to be very careful with them.
Leah: The best way to know if a student has actually learned the material is your relationship with that student, which will never be replaced by AI. A simple conversation can tell you, did you really internalize this information, understand it, synthesize it, and all of that? Going back to cheating in high school, like my high school, there was a whole black market of buying papers. You know what I mean?
Emily: [laughs] Yeah.
Leah: The really smart kids who love to write research papers made bank writing research papers for other people.
Janette: I think that market still exists. They're just cranking them out faster with AI.
Leah: Yes, you could be right.
Janette: The question I have for you goes back to the actual learning about reading, writing, revising, and student voice. Do you think AI is going to have an impact on what students' writing sounds like moving forward compared to what it did with more traditional models?
Emily: Ooh, that's a heavy question. Just specifically, how is writing changing? There are some research studies that show podcasters, YouTubers, and online articles are using different verbs and adjectives now based on the evolution of AI. There are certain words that we're seeing used more frequently in language now that we weren't seeing before. I do think that that's an impact. Can AI help students read and write? Yes, it can. Can it do it for them too? Yes, it can also do that. It depends on what the teacher's doing and how they're using it.
We have to be extremely intentional about how we're using AI. I can get into some examples if you'd like, but for reading specifically, there are some positive examples. Like Google, I don't know if you know of Read Along. Read Along is now available to all platforms, even if you're on the free version. That's using an AI reading tutor that can help a student in the moment when they're struggling with reading, with a vocab word or reading fluency, essentially, and then it gives the teacher information about the progress, well, that AI is supporting the learning. It's not replacing it. The kid is still reading aloud. Then if we have kids who are taking a 10-page article and saying, "Summarize for me in three bullet points," then no, they're not actually reading. They're missing out on the opportunity to wrestle with the text, and find the nuances in the reading, and identifying bias. It all goes back to the learning goal. What is the learning goal of the teacher will prove if the reading and writing is going to be helped or hurt or hindered by AI.
Leah: Thinking about your voice, the student voice, I've already noticed myself because I've embraced AI because I know that I am extremely wordy and I have a tendency to overexplain. When I write something, I always run it through AI, and I'm like, "I need this to be less wordy. I need this to be more to the point." Then, as I read what it spits back to me, then I start to emulate that the next time I write because I'm learning from AI how to do the thing I wanted to do.
Even though AI is doing that work for me, I guess the difference is I am reading it back. You know what I mean? I am learning from it. That's interesting to think. If I would just copy and paste it and use it without ever looking at it again, that would be different.
Janette: That also goes back to the point that Emily made earlier, though. When she was talking about podcasters and the language choices, word choices that we use, the way that this impacts the evolution of language because languages grow and change all the time anyway, naturally among the society. Think about the words that are trendy, or if you say awesome, it's like you're dating yourself or whatever.
Leah: Rad. Totally rad.
Janette: Yeah. Now AI is doing that same thing, and maybe you aren't as aware of it. Some of the articles I've read and the research that has been looking at whether this is going to create a population that produces very bland or flat and toneless pieces-
Emily: Oh, that's interesting.
Janette: -as opposed to something that has more nuance, or you can feel someone's passion behind the writing. Is that eventually going to be what happens? Do we all create this AI-speak communication tools?
Emily: AI-speak, I like that.
Leah: I hope not.
Emily: I hope not either. Leah, what I think is interesting about what you were saying about how you read it back, and you're trying to be more concise, you're internalizing and you're reflecting. I think that's the piece that we have to stress. You are reflecting on your interactions with AI, and you're realizing, "I am being impacted," but you are aware of that. I think that awareness is essential for being an informed user.
Leah: We have a note here. Many educators are overwhelmed when they start thinking about AI. That's how I feel when I start thinking about finance and taxes. I just immediately start to think, I can't understand this. It is beyond my comprehension. I'm just not going to think about it. I'm afraid that a lot of educators are feeling very much like, I just can't think about that right now. Hopefully, maybe this episode will start them thinking about it. The sad thing is that people are so scared by AI, I think. I feel like AI is a technological development that is more feared than other technological developments that I've seen.
Janette: I see this mostly compared to the advent of the internet. A lot of people talk about the adoption of those tools and how we were afraid. We don't know where this is coming from. It's just a random website and who's behind it? You had to do a lot of that same verification. That's where the Wikipedia thing happened way back in the day, where it was like, this is just created by anybody. Now they have much better resources for how to vet what's actually in Wikipedia.
I think that it's okay to be okay with AI in some applications, but not in others. I think that's something I've seen teachers wrestle with is like, "If I embrace it, I have to embrace all of it. If I don't embrace it, I don't embrace any of it." It's really not an all-or-nothing because there-
Emily: No, it doesn't have to be.
Janette: -are plenty of applications where it can help you.
Leah: Let's pivot to teaching and learning with AI. This is an interesting question that I was thinking about. How is AI impacting what it means to be literate in today's world? What does AI literacy mean for students?
Emily: I think AI has really expanded what it means to be literate. We're at a point where we can read and write correct, but we can't automatically trust everything we read, see, or hear because AI is touching everything we consume. There's tons of AI slop out there. I don't know if you guys have heard of the internet is dead theory, but will everything just be completely useless to us? The AI literacy piece for students and adults, anybody who's using it, is being an informed and critical user. I do think you need to understand the basics of how AI works.
We've been talking about machine learning and how that was the first piece before we got to generative AI. I think having a basic understanding of that is important. You need to recognize that it can be biased and wrong. It has hallucinations. It's trying to please us as users. Then knowing how to interact with it effectively and safely, that's going to be really important for being literate. Then another piece that I feel like people don't talk about enough, and I wanted to talk about this with the cheating thing, but when we really look at AI from a larger lens, especially with teachers, we finally land on cheating isn't our biggest concern.
Self-regulation might be our biggest concern. Knowing when it makes sense to offload to an AI bot when it's okay, but then also knowing, "I have to struggle." Struggling is where the learning happens. We want our students, specifically, if we're having them use AI, we want them to stay curious, but reflective and in control of their own thinking.
Janette: The curiosity is key. That's key to all learning.
Leah: You were talking about it's expanded literacy, and that students need to understand what is reliable and what isn't. It sounds like all students then need a media literacy instructor in their school.
Janette: Imagine that. Something that a librarian could do. I think that part of what makes this difficult is that adults are scared of it and aren't really sure about how to use and implement it. It makes it hard to provide guidance sometimes to students who are learning. You're trying to teach them specific skills that you would have taught anyway, but now with this complication of something that you, perhaps as an adult, aren't even sure how to use.
Emily: Well, just like with some of the research that we're seeing, students are adopting it before their teachers. It's one of the first times in that technology where we've got this reversed, but why not learn from your students then? What a teachable moment.
Leah: That is a great point.
Janette: We talk a lot about how feeling like we have to be the authority on things holds us back as adults. I think this is a place where that could be the case.
Emily: There was this article that really hit the headlines. I don't know if you guys saw it. Your Brain on ChatGPT, where it's cognitive decline, and the brain's not firing on all cylinders when you're using AI. I think this brings up the point too. Teachers are like, "That's why I'm not using AI. The brain's not working." Just to recap that research, if people haven't read that, and maybe we can link that in the show notes as well. In that research, they compared people writing essays, a very specific task with ChatGPT. They had three groups. Those who used only their brains, those who just used search engines, and those who used large language models to write their essay.
Then the AI users or the AI group, no surprise, showed lower brain engagement when they actually did brain studies. They demonstrated also lower recall of what they wrote and a weaker sense of ownership. Again, these aren't really surprising things. Any good teacher's like, "Yeah, I'm not surprised by that." I think the major takeaway there is that if you're going to introduce AI, I think the order matters. Let the students, if we're talking about writing, do the thinking and writing first, and then bring in AI after the learning has happened.
For example, you have students who have written the essay, they've done the research, they've done peer reviews, whatever, and you have the final draft. Now bring it into AI and have students maybe do metacognitive self-reflection. Where did the AI get it right? Where did the AI get it wrong? Have them identify reoccurring weaknesses in their writing. Where did AI show that you had some maybe weaknesses? Even, Janette, you were talking about voice earlier. Did AI suggest something that stripped away your writing voice? Do you agree or disagree with their suggestions?
Janette: It goes back to your writing, Leah, where this is raising awareness of what you're doing. These are the skills you have and maybe how you can improve them. I like that idea of using it as a teaching partner in that regard, as opposed to, it's not replacing your writing, it's helping you enhance or inform what you know about your writing.
Emily: Right. Then AI's not doing the thinking for them, it's actually giving them more to think about. It's literally giving them more to think about because they're having to do the self-reflection.
Janette: It's such an interesting place to be. We don't already know how this should or could be used. There's so much research that's ongoing.
Leah: It is happening. We are shaping it right now in history.
Janette: I think that our experience with the internet has shown us if we're afraid of it and we shy away from it, we're going to lose. We have to stay ahead of, or at least on par with, how it's moving and changing.
Leah: I don't think avoiding it entirely or banning its use is necessarily the right way to go. This is another thing that I've always loved, the flipped classroom, where the majority of the work takes place in the classroom, not as homework at home. Because if you are teaching students writing, and they're writing there in front of you, can be 100% sure that they are thinking, and you can even have them use pencil and paper and no devices to do the writing. The thinking and the learning is happening there in front of the teacher, and again, that connection is where you're like, "Okay, I'm really sure that this little group of students has it, this little group of students I'm more concerned about, and these people will probably do fine."
Janette: If we can move to something that's really near and dear to my heart, and that is online privacy and student privacy and protecting the users, because I think that while you're talking about engaging with AI in a way that's constructive and productive, how do you keep students and staff safe while you're doing that without compromising them being at the center of their own learning experience?
Emily: Well, I know people, and especially teachers, don't want to be told, "These are the tools you can use, and these are the ones you can't." I know that's hard, because I lived that tech director life, like, "Sorry, you can't use that tool anymore." I hate to be the bearer of bad news, but you do need people with experience and some knowledge. It's not always your tech person, I'm not saying that necessarily, but you need somebody who's going to be able to properly vet the tools that can be provided to the teacher.
If we're talking specifically in an educational environment, and then that next piece that sometimes we drop the ball on because there's just not enough time is we have to train the users on how to use it effectively and appropriately. What I think is important is that people are on the same page about what is okay to put in these chatbots, and what is not okay to put in a chatbot. It's okay to put this into a chatbot if it's a district-vetted tool in your district account. That's different than you going to ChatGPT on your own in your personal account.
A lot of educators that I work with, everybody prefers ChatGPT. I'm using ChatGPT, but I'm like, "Did you know there's a ChatGPT for teachers? That is a different version of ChatGPT that requires you to be a verified user." That is going to be a somewhat safer option because your interactions aren't being used to train the model. You do have to be in your district account, and it does have to be a verified teacher. That's a big one. I know a lot of teachers that I work with don't even really realize that Gemini is there because they started on ChatGPT, so that's where they landed.
I'm not dissing ChatGPT. I prefer it for some things, but if you're a Google district, Gemini might be a safer option for you because it's so integrated. You already have data privacy agreements with Google to be able to use those tools. Your data's not being used to train the model. There's some transparency on the admin side. They can see those interactions.
Janette: I think that you make a really great point about how some GPTs are for specific professions or use cases, and learning which ones are good at which tasks is hard for people to do. I think you build a relationship with, whether it's ChatGPT or Gemini, whoever the bot might be, they get to know you, and they know things about you. We use Copilot at work, and so I will sometimes ask it, "How do you know that about me?" It will tell you very clearly, like, "Oh, I used these three points of reference to determine this thing." It's like, okay, some of it's right, or I will tell it, "Well, you got it wrong, or that's not really an accurate representation."
You have to be aware enough to ask those questions. It's whether you give the power to the chatbot or whether you retain that. I think this is where the ISBE framework, for me, is really great because it keeps people in control of what they're doing. It's like you are the person making those decisions. You should always be the person telling the machine what it needs to do instead of letting it tell you, "Well, I'm going to do this thing, and this is the right answer."
Leah: We're going to move on to AI in libraries. I personally think that school librarians should be a huge part of teaching AI literacy in schools. We can talk a little bit about why librarians are the right people to help students navigate AI. Now, I'm not saying that other teachers can just leave this to librarians. It's like reading and literacy. Every teacher has to teach reading and literacy to some point. Every teacher, I think, is going to have to teach AI literacy. What do you guys think?
Emily: These types of topics, they land on the plates of librarians or technology teachers or the English department oftentimes because it's like, well, it fits in English. I think librarians are uniquely positioned because AI didn't invent the problem of questionable information. That problem has been around for a while. We've already talked about Wikipedia. It's just made that questionable information much faster, more polished, more convincing, whatever. Librarians have always tried to emphasize and teach like evaluating accuracy, authority, perspective, bias, and generative AI just makes those skills even more important.
Librarians have been the original prompters or prompt engineers, if you will. They've taught kids how to use keywords and Boolean searches and refining queries and that kind of thing. I think librarians are already stacked with the skills to be really good users of AI and good at teaching because it's not brand new territory for them. It's just new tools in a familiar territory.
Janette: My question, I guess, piggybacks on that too is, do you feel like AI literacy has to be something that is a completely set-apart intentional learning path? Does it need to be its own like, "Hey, now we're learning AI literacy?" Or is it more effective if it's embedded in all the curriculum across your learning experience?
Emily: We've talked about the ISBE guidance a little bit. The ISBE guidance also says this, but I agree with it that AI needs to just be woven in into what we're already doing. Schools clearly have enough on their plate, so I know it feels like just another thing, but we don't have time to add another class. Then when you put it in a silo, kids don't understand that this is really impacting everything.
Leah: It's everywhere. Yeah.
Emily: It's everywhere. It's like AI shouldn't be like one person, one department. Everybody can have a piece of that AI pie. English teachers, they can talk about authorship, writing, voice. Social studies, that was my bread and butter, misinformation, bias, source credibility. Even your PE teachers that you wouldn't think could typically incorporate AI, you could talk about machine learning and some of those video games where you have to do the movements and stuff. How does it know the movements and that kind of thing?
Math and science teachers can talk about the data side of things and probability. I think everybody can take a piece of this, and so we can embed it into what we're already doing because students are going to need those skills to navigate in these different core areas, I guess.
Leah: I think that that's where the best learning takes place.
Emily: Right. It's more authentic.
Leah: I feel like all learning should be an ongoing scaffolding and going back and scaffolding and going back. 
Janette: Well, it's hard because you have some students who will make that connection across topics or across subject areas, but you have some students that don't. They learn it, and they're like, "I learned something, and I know a skill, but I only know it in this one context, and I don't really understand how it applies outside of that.
Leah: We're going to move into a little bit of research in AI. What do you think a credible source looks like in an AI information environment?
Emily: This is hard because we've always had to-- the definition of a credible source is a little fuzzy anyway. What is credible? Everything's got a little bit of bias, but I think it's just obviously getting harder with AI. When I was teaching history, the questions that students, I would have them reflect on is who created this? What's their perspective? What evidence supports it? We have to ask those same questions now to figure out if it is credible. If AI gives you a stat from the CDC, you better be going to the CDC website to check it out. If it gives you a quote from good old Abraham Lincoln, you better make sure that--
Leah: Abraham Lincoln has said everything, hasn't he?
Emily: He really has. He really has. Whether you're using the CRAAPP test or the SIFT framework, those are the kinds of things I think we have to continue doing because we have to trace it back to the original source and verify that source as well. It feels like a never-ending cycle, but that's how we determine.
Leah: When I was teaching research, and this was before AI, and really before internet research because I'm as old as the hills, I'm like, you can't just look in one book. You have to verify the facts that you are going to present. You need to find a second book and then guess what? Those two don't agree. Now you're going to have to find a third and a fourth source to verify that. Because there has been misinformation around for as long as people have been writing authoritatively about everything.
Emily: One thing I will mention also, just to add to this conversation about research, people who are more hesitant with AI, I recommend that if they have a Google account, most districts that I work with do, that they try out Notebook LM, which is now rebranded to Gemini Notebook. If you're like, "I don't trust the whole web of the AI internet or whatever, the dataset," then you can control the sources.
In Gemini Notebook, if you're not familiar with that, you upload the sources that you have already vetted. It's a variety of media. It can be YouTube and audio and docs and slides and sheets, and all these different formats of things that you have vetted that you trust, news articles, and then you can have conversations with just those sources. It reduces the hallucinations, or it doesn't reach out to the greater world of Gemini. It just uses your sources, and it's grounded in that when it gives you outputs or answers.
Janette: It is a really easy-to-use platform, I found.
Emily: Super easy, yes.
Janette: There's a lot of training out there for educators specifically on how to get started with it.
Leah: Can you define the AI halluci-- This is a term that I was not aware of. I realized that AI makes stuff up. I did not realize it was called a hallucination. How common are they really?
Emily: As a former psychology teacher, I don't even like that word either. I'm like, a hallucination is a sensory perception thing. AI doesn't have that. It's not human. That's what the AI world calls it. It's whenever AI makes something up, just out of random or from its data set it doesn't quite know how to perform. How common is it? Hallucinations have been greatly reduced over the past year and a half. If you were using AI when it first came out in 2022, tons of hallucinations. These AI systems are really trying to work harder on reducing hallucinations.
They're not as common, but they're still there. It's still going to make things up. It's still going to hallucinate. All of a sudden, you're like, "Why is it going on this tangent?" There's that hallucination. It's still going to potentially do it, but it is becoming less.
Janette: I think this is where I'll bring up again the idea of paid versus free versions of a chatbot. I think you have much fewer hallucinations if you have a paid chatbot. Unfortunately, most people don't want to pay for ChatGPT or whatever AI they're using. They want to use the free version. It doesn't just limit how many prompts you can submit. It limits the dataset that it pulls from. If you're using a paid chatbot, you're going to probably get a better result.
Emily: Right. The better the model, the better the output. That's another thing with teachers choosing the right tools. In your district Gemini account, you get access to the better models for free within your account. If you're using Gemini in your personal Google account, you're not getting the same power. You would have to pay for that. Same thing with the ChatGPT for teachers. The ChatGPT you're getting there is different than the ChatGPT for teachers, and now, Claude. The Claude for teachers, you're getting the more powerful, more effective model than you are on a free plan.
Leah: You do get what you pay for in this instance.
Janette: Literally. That's a great way to say it. Unfortunately, that's the world we live in. The federal government has placed a huge emphasis on AI and AI learning. I think it's very responsible for them to create these spaces for learning to occur with their own tools.
Leah: Also, this goes back, again, to you're going to have to verify. One of the best ways to do that, I'm going to plug the Illinois Reliable Information Sources database project.
Janette: IRIS.
Leah: If you want vetted sources that your kids can easily, and for free, access, I strongly recommend checking that out because a lot of the problem with all school tools is they don't have the funding to get the best version of whatever is out there. There is a best version that is free for schools. The thing is, it's only getting better. They're only going to get harder and harder to spot. I think that diligence has to be really emphasized in teaching kids research.
Janette: If AI is making things a lot easier, it's really tempting to save yourself time because that's time you can play with your friends or--
Leah: Right, or do things you actually want to do.
Janette: Right. I don't blame people for wanting to do that because everybody is trying to do more in the same amount of time. It's not like you get more hours in the day just because you have more things to do. At the same time, being able to do that in a way that's informed and responsible is what this discussion is all about, and giving kids the tools to be able to do that.
Leah: Let's wrap up with any final thoughts on AI in education.
Emily: I guess the last thing I'll say is that teachers, if you haven't used AI, try it out for the administrative stuff to take things off your plate, formatting materials, paperwork-type things. The things that we didn't go into education dreaming we'd be doing someday, use it for that so that you have more time to mentor and encourage and connect with your students. We talked about relationships. I think that's so important.
Then for students, we need to frame AI as the assistant. It is not the author or the director or the puppet. We should be controlling it, it not controlling us. Then I think as teachers, if we can really try to celebrate what makes our students human, that will help keep humans at the center of our learning. Let them share their experiences, their perspectives, their voice, because that's going to make, obviously, things more authentic. It's going to make it more AI-resistant as well. Again, that's not the goal here. It's just that we want to celebrate our students for what they bring to this world.
Janette: I want to tie this back to our first episode of this season, which was all about the new cell phone ban policy, the mandate that was just signed into law. I want to know if you feel like that is going to have any impact on this, or you just being an Ed Tech professional yourself, what your thoughts are, because that whole space is going to change a tiny bit. Most students already have district-issued devices of some type that they could be using for this type of work. Do you feel like there will be a shift or maybe more grounding from a teacher's perspective of how they can use AI versus kids just running with it?
Emily: If we're just focusing specifically on the AI piece, you hear this term called shadow IT, where if you don't give them the tools, they're going to go find it elsewhere. I actually just read that Common Sense report. The students are reporting that too. If it's blocked on my device at school, I find a way to use it at home or on my own device. I think it's the instruction piece. We have to talk about AI, whether we're integrating it into existing curriculum and courses, however we decide to do that in our district.
You have to have the conversation about it because students are using AI, or they're consuming it. Even if they're not using it as little, they're consuming AI content. We want them to be informed, literate, educated people. They're going to have to be able to sift through all of this information age stuff that's out there because of AI.
Leah: Before we end, I just want to jump back to where you were saying that teachers, if you haven't used AI, try some of the administrative stuff. Emily did an amazing talk on some tools for the school librarian at one of our Extra Credit sessions at the end of last school year. That is still available as a recording in our Learning Center. You have to log in. We'll give that link. Go check that out if you're like, "I don't even know where to start." There's some great ideas there.
Janette: Emily is a trusted resource. She works with our State Board of Education. The trainings that she delivers are all rooted in and grounded in what those tenants that the State Board of Ed has put forth.
Emily: One other thing I'll mention, what are things that teachers can ignore? You don't need 100 AI tools. You don't need 100 of them.
Leah: You can pick one.
Emily: Pick one. Pick Gemini. If you're a Google district, pick Gemini. I've picked it for you. Just go try it. It's in the Google waffle.
Janette: It's already there.
Emily: It's already there. It's free. You get the Pro access. You're not training the model. Of our options, it's probably a safer option. Just go give it a prompt and see what it does. It's just a matter of getting hands-on with it.
Leah: This has been a fascinating discussion. I feel like we could go on for hours. We are going to wrap up with a little segment that we call shelf care, because being an educator and a human in today's world is a little bit hard. We realize that mental health is important and taking care of yourself is important. If you feel comfortable sharing, what are some things that you do to take care of your “shelf?”
Emily: I think my big one lately, because my kids are a little older now, prioritizing sleep. My sleep schedule, I really take that seriously, I guess. I want to go to bed at the same time and wake up at about the same time every day. It's hard, but prioritizing sleep. Then just water and exercise. Nothing too crazy. Just sleep, water, exercise.
Leah: It's so frustrating to realize that you actually do feel better when you do things like drink enough water and get enough sleep.
Janette: Basically, taking care of yourself does really make a difference.
Leah: It works. Who would have thought. Emily, is there anything else that you'd like to talk about or promote that's coming up at LTC?
Emily: Yeah, I guess I could share. Besides our library media specialist networking meetings, which is great for this group, we also do have an edtech conference in November in Springfield. It's called IETC. If you get onto our website, you'll see it. It is an awesome networking opportunity. Of course, the sessions are great, with people with experience in the classroom and experts in their area. It's a place to get to talk to vendors. If you're looking for something in particular, our vendor hall is filled with things. Really, it's the networking that you do with other people who are in attendance. We try to make lots of spaces for that.
Please think about joining us, whether it's for all three days or just one or two. It's an awesome conference that can just bring you back some energy and get you excited about getting back in the classroom. Sometimes you just need a break, especially November time. It's a good time to get out of the classroom.
Leah: I always come back from any conference that I attend like, "Oh, I have so many great ideas. I'm going to do all of the things," and then--
Janette: I have great ideas, but I'm too tired to implement them.
Emily: Yes.
Leah: Well, thank you so much, Emily, for being here with us today. We appreciate very much. To our listeners, we thank you for being here because you're the reason we exist. Let us know if you have any questions or topic ideas you want us to cover. As always, you can leave us a voicemail on our hotline. It's 630-734-5015. Until next time, stay legit, don't quit.
[music]
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